The aim of this research to discover whether there was a connection between the degree of the students' self-efficacy in learning English as a foreign language (EFL), and the participants' attendance of private English lessons, independent use of English outside the classroom, age at which they started learning English, grade achieved at the end of the previous term and self-evaluation of English knowledge. Data was gathered by a survey and analyzed by means of a descriptive and inferential analysis. It was established that overall average self-efficacy is relatively high. Furthermore, independent use of English outside the classroom, students' grade and self-evaluation proved to be the most powerful self-efficacy determinants, leading self-efficacy to be both higher and lower in certain situations. The results imply that the these relationships are complex and it is necessary to offer possible explanations of the results in order to better understand students' needs in EFL learning.
INTRODUCTION
In this paper we explore the degree of academic self-efficacy of grammarschool students who learn English as a foreign language (EFL). The aim of this paper is to report on the results of a survey designed to examine the degree of students' self-efficacy in learning English with regard to their attendance of private English lessons, independent use of English outside the classroom, age at which they started learning English, grade achieved at the end of the previous term and self-evaluation of English knowledge. In our research we focused on discovering whether there was a connection between all aforementioned independent variables and the dependent variable, i.e. the students' degree of self-efficacy in learning EFL in their grammar schools, with the aim of determining the significance of possible impacts and whether they positively or negatively influenced self-efficacy. The purpose of this research is to explore these connections and influences in order to gain insight into students' self-efficacy and ways of enhancing it when (and if) necessary, taking students' needs when learning EFL into consideration.
LITERATURE REVIEW
According to Bandura (1997) , people strive to exert control over various aspects of life. This is why their subjective beliefs, in comparison to objective truths, can have a bigger influence on their motivation, affective states and actions (Bandura 1997: 2) . When acting upon these beliefs, the beliefs of self-efficacy are crucial, since people are generally more motivated to perform an action which they believe will produce a positive outcome. Therefore, Bandura defines "perceived" self-efficacy as "beliefs in one's own capabilities to organize and execute the courses of action required to produce given attainments" (Bandura 1997: 3) .
In an academic setting, it was established that self-efficacy has a great impact on motivation, learning and achievement (Pajares 1996 , as cited in Schunk & Pajares 2007 . Namely, students' motivation and self-efficacy are increased when they feel their performance is successful and their set of skills is widening (Schunk & Pajares 2007: 25) . Furthermore, it was found that high-school students with high self-efficacy achieved better results and were more persistent than students with lower self-efficacy (Bouffard-Bouchard, Parent & Larivee 1991, as cited in Schunk & Pajares 2007: 25) . In other words, "academic self-efficacy refers to individuals' convictions that they can successfully perform given academic tasks at designated levels" (Schunk 1991 , as cited in Bong & Skaalvik 2003 , influencing academic achievement, especially in college and high-school students (Pajares & Schunk 2001: 248) . Furthermore, Pajares suggests that competence and self-efficacy should be raised through real experiences of success and through an objective interpretation of these experiences (Pajares 2005 , as cited in Pajares, Johnson & Usher 2007: 115; Pajares, Johnson & Usher 2007: 115) .
Concerning attendance of private lessons, Montebon (2016) investigated the effect of shadow education (private tutoring) on students' self-efficacy in science, discovering that students who attend private lessons with tutors generally have a higher level of self-efficacy (Montebon 2016: 38) . One of the factors that can enhance students' self-efficacy is social persuasion, i.e. the feedback of private tutors which provides moral and academic support (Pajares & Britner 2006 , as cited in Montebon 2016 . Another crucial factor for self-efficacy is students' physiological state, which includes anxiety and level of stress. It is believed that students who attend private lessons experience a lower level of academic stress because of the tutors' support (Pajares & Britner 2006 , as cited in Montebon 2016 .
Regarding independent use of English outside the classroom, Almarwaey (2017) investigated the consequences of students' use of social networking sites (SNS) in terms of improving their self-efficacy in English. Because of their need to socialize with their colleagues, students would use SNSs for any kinds of questions regarding the course, classes, subject, exam etc., which can encourage learning collaborations among them. They could use SNSs for communication with their professors as well, which could eventually have a positive effect on their selfefficacy level (Almarwaey 2017: 246) .
Relating to the age at which students started learning English, Lampert (2007) states that self-efficacy beliefs of children start to affect their future goals while they are very young. Namely, a child showing higher self-efficacy will be more successful academically and will explore more career options, compared to a child with lower self-efficacy (Lampert 2007: 2) . However, "through socialization and modeling, people often learn to manage themselves and embrace standards that serve as personal regulators for courses of action in many situations" (Grusec 1992 , as cited in Lampert 2007 . Therefore, self-efficacy is a dynamic concept which can change through an individual's changes of socialization patterns (Lampert 2007: 3) .
With regard to the grade the students achieved in the previous term, Wood and Locke (1987) investigated the effect of students' academic self-efficacy and grade goals on their academic performance, establishing that self-efficacy significantly influenced academic performance (Wood & Locke 1987 : 1021 , which is in accordance with Bandura's viewpoint that self-efficacy has a direct impact on task performance (Bandura 1982 , as cited in Wood & Locke 1987 : 1021 . Moreover, Tilfarlioğlu and Cğnkara (2009) investigated self-efficacy of students attending EFL classes and found that self-efficacy had a significant impact on the students' EFL grades at the end of the year, stating that students can benefit from high self-efficacy because this leads to the enhancement of intrinsic motivation, lowering of anxiety, perseverance in difficult tasks, and ultimately to an attainment of wanted outcomes (Tilfarlioğlu and Cğnkara 2009: 136) .
With respect to self-evaluation of students' English knowledge, Baleghizadeh and Masoun (2013) noticed that students who had to evaluate themselves more often were more successful in learning English than those who evaluated themselves only once, meaning that self-evaluation positively contributes to the self-efficacy level (Baleghizadeh & Masoun 2013: 42) . It is possible that with self-evaluation students gain more confidence while performing a task which eventually contributes to self-efficacy (Oscarson 1997 , as cited in Baleghizadeh & Masoun 2013 .
METHOD
The aim of this research is to examine whether there is a connection between the students' academic self-efficacy and the participants' attendance of private English lessons, independent use of English outside the classroom, age at which they started learning English, grade achieved at the end of the previous term and self-evaluation of English knowledge. The purpose of this survey is to determine the degree of the students' self-efficacy in learning EFL with respect to the aforementioned independent variables. The cross-sectional survey design was applied, being the simplest and fastest way to collect data among grammar-school students. The surveys were distributed in six classes in two grammar schools in Apatin and Novi Sad, Serbia.
A quantitative research design was used to answer the research question:
Which learner characteristics have independent effect on the students' academic self-efficacy in learning EFL?
In accordance with the research question, five null hypotheses were formed:
1. There is no difference in the degree of academic self-efficacy regarding attendance of private English lessons. 2. There is no difference in the degree of academic self-efficacy regarding independent use of English outside the classroom. 3. There is no difference in the degree of academic self-efficacy regarding age at which the students started learning English. 4. There is no difference in the degree of academic self-efficacy regarding grade achieved in the previous term. 5. There is no difference in the degree of academic self-efficacy regarding students' self-evaluation.
The Population and Participants
In December 2018, we questioned 101 students enrolled in six classes of two grammar schools in Serbia, ranging from the first year to the fourth year of study. The students were at the average age of 16.6, attending obligatory EFL classes. Concerning the selection process, convenient sampling was applied because only those students who were present in class could complete our surveys, needing about 10 minutes for it. Regarding gender, there were 33 male and 68 female students making the gender patterning uneven. Since EFL classes are conducted in a similar manner in all grammar schools in Serbia, which also generally have uneven gender patterning, we can reason that the sample from our study could be applied to all grammar-school students in Serbia.
Instrumentation
In our study, we used the questionnaire which was constructed by Owen and Froman within their study which "concentrates on the development and estimation of measurement properties of the College Academic Self-Efficacy Scale (CASES)" (Owen & Froman 1988: 1) . The College Academic Self-Efficacy Scale (CASES) was tested both for reliability and validity by Owen and Froman. The authors concluded that the CASES preliminary measurement features were encouraging (Owen & Froman 1988: 4, 5) .
The questionnaire was adapted to our research. Firstly, it was translated from English into Serbian since our participants are generally at the intermediate level of English, so we wanted to avoid any possible misunderstandings. Secondly, the students were not asked to write their average grade in English at the given moment, but the grade achieved at the end of the previous term. Finally, four independent variables were added to the survey: attendance of private English lessons, independent use of English outside the classroom, age at which they started learning English and self-evaluation.
Concerning the dependent variable, the participants' degree of academic self-efficacy was tested using 19 statements, which were chosen out of 33 statements from the original survey. The reason for omitting 14 statements was the fact that those statements did not apply to academic self-efficacy in contemporary learning of EFL in Serbia. The participants graded the 19 statements on a Likert scale ranging from 1 to 5 (1 being the lowest degree and 5 the highest degree).
Variables in the Study
There are five independent variables in our study. Attendance of private lessons and independent use outside the classroom were inquired by yes/no questions. Age at which they started learning English was an open-ended question. Grade achieved at the end of the previous term and self-evaluation of English knowledge were in the form of the Likert scale question ranging from 1 to 5.
As already mentioned, the dependent variable was examined using 19 statements referring to the degree of the students' self-efficacy in different tasks included in their English lessons in grammar schools. All statements were in the form of a Likert scale question 1-5.
Data analysis
The data was analyzed and the results were obtained by using the statistics package for social science (SPSS), version 20. Descriptive analysis was used in order to extract the mean, range, standard deviation and minimum and maximum scores. Furthermore, inferential analysis was used to analyze an observed pattern in detail. Another reason for using inferential analysis was to determine if the relationship between independent and dependent variables existed and if so, to examine that relationship. Firstly, t-tests were conducted to analyze the effects of the participants' attendance of private lessons and their independent use of English outside the classroom. Secondly, correlations were conducted to test the effects of the age at which participants started learning English, grade achieved at the end of the previous term and self-evaluation.
RESULTS

Descriptive analysis
The mean of the average self-efficacy of participants is 3.65 out of the maximum 5. When dependent variables are observed separately, item 13 shows the highest mean (4.69), while item 16 shows the lowest mean (2.24) ( Table 1) . Regarding the distribution of items, those in which the statistical score of skewness and/or kurtosis did not exceed three times the value of their standard error were considered to be normally distributed. Meanwhile, those items in which skewness and/or kurtosis exceeded this value were transformed to achieve normal distribution. These include: 1, 2, 3, 4, 7, 10, 11, 12, 13, 14 and 15. Statistical tests for inferential analysis were conducted with the transformed items. 
Inferential analysis 4.2.1. Attendance of private English lessons
Firstly, Table 2 . shows that the statistically significant items were: 5 (t = -2.100, p = 0.038), 10 (t = 3.642, p = 0.000), 15 (t = -2.562, p = 0.012). Secondly, Table 2 . also shows group statistics which was used to determine the difference in mean scores of participants who attend and do not attend private English lessons. Positive and negative t-coefficients are interpreted equally since both rebut the null hypothesis that there is no difference in the degree of academic self-efficacy, and the higher the t-coefficient is, the more significant the item is. 
Independent use of English outside the classroom
Firstly, Table 3 . shows that the statistically significant items were: 2 (t = 3.944, p = 0.000), 3 (t = 3.44, p = 0.001), 4 (t = 3.412, p = 0.001), 5 (t = -5.067, p = 0.000), 6 (t = -6.774, p = 0.000), 7 (t = 2.435, p = 0.017), 8 (t = -7.357, p = 0.000), 10 (t = 4.487, p= 0.000), 11 (t = 3.411, p = 0.001), 15 (t = -4.167, p = 0.001), 17 (t = -3.187, p = 0.003), 18 (t = -2.212, p = 0.029). Secondly, Table 3 . also shows group statistics which was used to determine the difference in mean scores of participants who use and do not use English independently outside the classroom. Positive and negative t-coefficients are interpreted equally since both rebut the null hypothesis that there is no difference in the degree of academic self-efficacy, and the higher the t-coefficient is, the more significant the item is. Table 4 . was used to identify statistically significant items. Regarding age at which participants started learning English, those include 6 and 8. Both items show negative correlation, meaning that the lower the age at which students started learning English, the higher the degree of self-efficacy, and vice versa. The results also show that item 6 exhibits moderate correlation, while item 8 exhibits weak correlation meaning that item 6 has a stronger relationship to the independent variable of the beginning age of learning. .908 .062 .026 *. Correlation is significant at the 0.05 level (2-tailed). **. Correlation is significant at the 0.01 level (2-tailed).
Regarding the grade achieved at the end of the previous term, statistically significant items include: 2, 3, 4, 5, 6, 7, 8, 10, 11, 14, 15, 16, 17. Items 5, 6, 8, 15, 16, 17 show positive correlation, meaning that the higher the grade, the higher the degree of self-efficacy, while items 2, 3, 4, 7, 10, 11, 14 show negative correlation meaning that the lower the grade, the higher the degree of self-efficacy (and vice versa). Furthermore, item 10 exhibits strong correlation, items 2, 3, 4, 5, 6, 8, 11 and 15 exhibit moderate correlation, and items 7, 14, 16 and 17 exhibit weak correlation, showing the strength of relationships between certain items and the independent variable of grade.
Regarding the self-evaluation of English knowledge, statistically significant items include: 2, 3, 4, 5, 6, 7, 8, 10, 11, 12, 14, 15, 16, 17, 19. Items 5, 6, 8, 15, 16, 17, 19 show positive correlation, meaning that the higher the selfevaluation, the higher the degree of self-efficacy, while items 2, 3, 4, 7, 10, 11, 12, 14 show negative correlation, meaning that the lower the self-evaluation, the higher the degree of self-efficacy (and vice versa). Furthermore, items 10 and 15 exhibit strong correlation, items 2, 3, 4, 5, 6, 7, 8 and 11 exhibit moderate correlation, and items 12, 14, 16, 17 and 19 exhibit weak correlation, showing the strength of relationships between certain items and the independent variable of self-evaluation.
DISCUSSION
The aim of this research was to examine whether there is a connection between the students' academic self-efficacy and the participants' attendance of private English lessons, independent use of English outside the classroom, age at which they started learning English, grade achieved at the end of the previous term and self-evaluation of English knowledge, thus trying to determine which learner characteristics have independent effect on the students' self-efficacy in learning EFL.
Descriptive statistics showed that the mean of the average self-efficacy of participants was 3.65, indicating that the students have a relatively high degree of academic self-efficacy. The students showed the highest degree of self-efficacy in item 13 (I attend classes regularly). A possible explanation could be that the attendance in class alone does not always demand any active participation and challenging of motivation, anxiety or other affective factors, so the students generally do not avoid coming to classes.
On the other hand, the students showed the lowest degree of self-efficacy in item 16 (I talk to my teacher privately in order get to know them better). It is likely that most students do not feel that they should meet their teachers on a personal level because they might think their teachers are not interesting or because they think their relationship should remain only professional.
When it comes to the attendance of private lessons, three items proved to be statistically significant. First of all, the students who attend private English lessons feel more confident in taking tests which require long and argumentative responses (item 5), probably because they spend more time learning English and practising all of the language skills, which eventually prepares them better for this type of tests. Furthermore, students who attend private lessons might be exposed to assessment which includes essay questions since the learning groups are smaller than in grammar-school classes and teachers have more time to implement different types of evaluation. Secondly, those students who attend private lessons may understand all content discussed in class more clearly than those who do not (item 15). It is possible that this happens because they are more exposed to English than the students who only learn English in school, which might lead to better understanding. However, the results also revealed that the students who do not attend private English lessons estimate their grades as higher (item 10). It could be assumed that those students who attend private classes are more aware of their knowledge and how much there is still to be learned. On the other hand, the students who do not attend private English lessons may think they are at the higher level only because they are not aware of their shortcomings. Additionally, it is possible that the students who attend private English lessons got a couple of bad grades on tests in private schools which led them to doubt their knowledge. It can be concluded that students who attend private lessons are more successful in producing complex answers to broader questions and in understanding the content probably because the additional exposure to language enhances their selfconfidence. However, this does not necessarily mean that students attending private lessons believe that they would get a good grade, possibly because they are more aware of the complexity of language. Another reason could be that language is more often tested via objective tests, which are more focused on specific units rather than general content and understanding.
When the independent use of English outside the classroom is concerned, there is a difference in items: 2, 3, 4, 5, 6, 7, 8, 10, 11, 15, 17 and 18 . Regarding items 2 and 3 which include taking part in discussions and speaking before teachers and classmates, students who use English independently showed lower selfefficacy, probably because they feel threatened by the classroom environment and are unable to relax like they can when they communicate outside school. Regarding items 4 and 10, which include taking objective tests (mostly used for grading) and getting good grades, self-efficacy is again stronger in students who do not use English independently, confirming that students who are relaxed outside the classroom feel anxious inside it and are often not confident in taking formal tests. Furthermore, objective tests and grading in grammar schools is often aimed at assessing knowledge of specific language units, while everyday use is more focused on understanding the general content and ability to transfer ideas. Finally, considering items 7 and 11, which include listening carefully in order to understand complex topics and studying to master the content completely, students who do not use English independently showed higher self-efficacy. It is possible that they are more confident because their main concern is completing a task and getting a good grade, rather than understanding whole content and complex units, so they do not really get into the depth of lectures.
However, students who use English independently outside school showed greater self-efficacy in items 5, 6 and 8, which include argumentation and completing complex tasks such as writing a paper or answering essay questions, and tutoring other students. It is possible that authentic language use has enabled them to tackle complex assignments and tasks, as well as enhanced their confidence to help others. Furthermore, these students are more confident in items 15 and 17, which include understanding the content and relating it to other subjects, possibly because they are more confident since they are exposed to other aspects of language which are not covered in school. Finally, these students also show greater self-efficacy when having to stand up to a teacher (item 18), probably because their awareness that they can use English without the teacher's help gives them confidence to also question teachers' opinions. It could be concluded that students who use English in everyday life outside school are more self-efficient in understanding the content on the whole by relating it to authentic use, also being able to connect their language knowledge to the wider knowledge from other courses and everyday situations. However, self-efficacy is lower when they are faced with forms of classroom assessment or speaking since they are probably not comfortable in these formal situations.
Regarding the age at which participants started learning English, students who started learning early showed higher self-efficacy in items 6 and 8, meaning that they are more self-confident when they write seminar papers and tutor other students, maybe because they have positive experiences from longer exposure to learning. It could be also assumed that they have been more often exposed to more complex tasks such as writing papers, making this type of task familiar to them. Longer contact with the language also might make them more likely to tutor other students because they have a longer experience of the language and perhaps a better understanding which provides them with higher self-esteem.
Regarding the grade achieved at the end of the previous term and selfevaluation, results are very similar. Students who get higher grades exhibit higher self-efficacy in items 5, 6, 8, 15, 16 and 17, while students who grade themselves highly exhibit high self-efficacy in items 5, 6, 8, 15, 16, 17 and 19 . This shows that students who get high grades and assess their knowledge of English higher are also confident both in doing essay questions and writing seminar papers (items 5 and 6). Furthermore, they are confident in tutoring other students (item 8) and in understanding content in classes and relating that content to other subjects (items 15 and 17). Additionally, they are also eager to talk to their teachers and find out more about them (item 16). All of this could be explained by the fact that students' self-confidence is often raised by good grades, which can make students more proficient in writing and argumentation and in tutoring others. Moreover, good grades may lead them to love the subject, encouraging them to master the content and talk more with teachers. Also, it is possible that high self-efficacy leads to the achievement of better grades which, in turn, leads to further enhancement of selfefficacy. Additionally, students with high self-evaluation are prone to studying regularly rather than cramming (item 19) and they probably feel more confident because they know they have studied on a regular basis, or their self-efficacy, in turn, makes them willing to study regularly.
However, students with lower grades reported greater self-efficacy (or vice versa) in the following items: 2, 3, 4, 7, 10, 11 and 14. Similarly, students who assessed themselves with lower grades reported greater self-efficacy (or vice versa) in the following items: 2, 3, 4, 7, 10, 11, 12 and 14. Even though some students have high grades and self-assessment, they are not willing to engage in speaking exercises, which include class discussions or answering questions in front of other classmates (items 2 and 3), probably because they do not perceive speaking as something that should be graded due to the fact that, in EFL classes in school, speaking is rarely assessed. Conversely, students who are eager to speak often have problems with formal evaluation, which rarely includes oral assessment. The results also show that students with lower grades and self-assessment are more selfconfident that they would do well on objective language tests, listen carefully to lectures on complex topics, get good grades and study enough to understand the material completely (items 4, 7, 10, 11). It is possible that they really want to experience progress, so they convince themselves they can perform well, which might lead to overestimating self-efficacy. In contrast, students who have good grades and self-evaluation are still not confident because they doubt other aspects of their learning or even their personality. Additionally, students with low selfevaluation are more likely to demand respect from the teacher (item 12), probably because they fear that their teachers would not respect them enough because of lower grades and lack of knowledge, so the students may try to overcome this problem by seeking respect in other ways such as standing up to them. The results of the grade and self-evaluation are very similar probably because students feel a grade truthfully reflects their actual knowledge and they adopt the same grade for self-assessment, even when they possess lesser or greater knowledge. It can be concluded that the impact of grades and self-evaluation can significantly change the degree of self-efficacy depending on the particular learning situation. Generally, high grades and self-assessment can lead to self-confidence, which enhances understanding and performance, but they are not always true indicators of students' knowledge and abilities and can lead to hindrance of self-esteem.
To sum up, all five factors have a powerful impact on students' academic self-efficacy, with self-evaluation being the most influential one. This is probably because the way learners evaluate themselves can be the most important influence on students since the way humans see themselves has a great influence on their thoughts, emotions and behaviours. Also, the independent use of English outside the classroom and the students' grade proved to be of great importance for selfefficacy since grades provide a very important measurement of knowledge and self-worth, as well as the ability to use the language independently and more freely. Nevertheless, the attendance of private English lessons and the age at which they started learning also produces significant influences on self-efficacy because of the time and additional effort put into language learning, as well as the exposure to a foreign language.
CONCLUSION
Our research was conducted with the aim of answering which learner characteristics have independent impact on students' academic self-efficacy. The data was gathered by a questionnaire distributed to grammar-school students in six classes ranging from the first to the fourth year of study. The results were interpreted by descriptive and inferential analysis of self-efficacy depending on each independent variable, determining that all independent variables were more or less influential, with the independent use of English outside the classroom, students' grade and self-evaluation as the most powerful determiners. Also, it was established that the average degree of academic self-efficacy in English is relatively high. However, students' self-efficacy should be further enhanced since they can benefit from it in terms of high motivation, low anxiety and successful academic performance. Therefore, the educational system in Serbia and all its teachers should work on ways to enhance students' self-efficacy, such as including all aspects of language into the curriculum, the classroom and the grading system, promoting stress-free environment, offering support, encouraging autonomy in language use, and ultimately teaching them to value their strengths. analizirani i interpretirani korišćenjem deskriptivne i inferencijalne analize kako bi se analizirala samoefikasnost u zavisnosti od svake nezavisne varijable. Deskriptivnom analizom prvo je utvrđeno da je sveukupna prosečna samoefikasnost relativno visoka u akademskom okruženju. Međutim, dalji porast i razvoj samoefikasnosti doprineo bi daljem povećanju motivacije, snižavanju anksioznosti i povećanju uspeha u akademskim zadacima. Pored toga, inferencijalnom analizom utvrđeno je da sve nezavisne varijable imaju veći ili manji uticaj na samoefikasnost, dok su samostalna upotreba engleskog jezika van učionice, ocena iz engleskog jezika ostvarena na kraju prethodnog polugodišta i samoprocena znanja engleskog jezika najznačajnije determinante akademske samoefikasnosti (s obzirom na to da je utvrđeno da su navedene varijable statistički veoma značajne). Uzimajući sve ovo u obzir, sistem školstva u Srbiji bi, zajedno sa nastavnicima i profesorima, trebalo da radi na pronalaženju načina kojima bi se povećala samoefikasnost učenika. Vrlo je važno da svi aspekti jezika biti uključeni u nastavni plan i program, kao i u rad na času i sistem ocenjivanja. Neophodno je težiti ostvarivanju prijateljske atmosfere na času, pružati podršku i razumevanje učenicima, ohrabrivati autonomiju učenika u korišćenju jezika, i naposletku, podučiti učenike kako da cene svoje sposobnosti, veštine i znanje.
Ključne reči: samoefikasnost, učenici koji uče engleski kao strani jezik, privatni časovi engleskog jezika, samostalna upotreba engleskog jezika, uzrast od kog se uči, ocena iz engleskog jezika, samoprocena znanja engleskog jezika. 1 2 3 4 5 9. pitam profesora na času da ponovo objasni određeni deo gradiva koji nisam razumeo/la 1 2 3 4 5 10. dobijam dobre ocene u većini slučajeva 1 2 3 4 5 11. učim dovoljno kako bih razumeo/la gradivo u potpunosti 1 2 3 4 5 12. tražim od profesora da me poštuje 1 2 3 4 5 13. redovno prisustvujem časovima 1 2 3 4 5 14. ubedim profesora da obraćam pažnju na gradivo tokom časa i kada nije tako 1 2 3 4 5 15. razumem većinu gradiva koje se obrađuje na času 1 2 3 4 5 16. razgovaram nasamo sa profesorom kako bih njega ili nju bolje upoznao/la 1 2 3 4 5 17. povezujem gradivo iz engleskog sa gradivom iz drugih predmeta 1 2 3 4 5 18. se otvoreno ne slažem sa mišljenjem profesora na času 1 2 3 4 5 19. učim redovno, a ne ,,kampanjski'', odnosno da ne učim gradivo samo par dana pred odgovaranje, kontrolni ili pismeni zadatak 1 2 3 4 5
